
Being Me - Year 8



Theme Assembly
THEME: Being Me - Personal Identity 

ASSEMBLY TITLE
Who do we think we are?

INTENDED OUTCOMES
• To introduce the concept of WDWTWA?
• To explore why the question is being asked
• To explore ways of looking at the question

RESOURCES 
• Resource sheet - Assembly

ASSEMBLY PRESENTATION/DESCRIPTION

The assembly is looking at the theme of Being Me - Personal Identity. It is an opportunity for the 
students to think about what makes up their own identity and also all the different identities around 
them. How many of the things that they think are important to them also matter to other people?

‘Who Do We Think We Are?’ is a way for us all to ask some questions and discuss what is meant by 
the term ‘identity’. Is it about colour, or faith, or can it mean different interests in music?

REFLECTION

In this assembly we have reflected on ‘Being me, Our Personal Identity’ and the questions it raises for 
us as an individual, in our communities, in our relationships with others. 

Can learning about the different identities we all have and the diversity that is in all, help us relate to, 
and appreciate our own unique personal identity? 

Whilst we reflect we can appreciate that our identity is something that can have many descriptions and 
therefore many things in common with the world around us. We are all citizens of the world at the end.



Being Me - Personal Identity - Resource Sheet

Assembly - Who Do We Think We Are?

Script/ lead statements and questions

Look at the person next to you - do you know their name?

Do you know a lot about that person? Ask the students to tell you something about the 
person next to them.

Now look at yourself - do the people next to you know all about you?

Introduce the phrase ‘Who Do We Think We Are?’ 

Could you describe who you think you are in three words - not the people around you - just 
you?  Receive some responses from your students.

Are three words enough?

An example: Teacher, woman, football fan. Does that tell you everything about me?

Do any of these questions matter or play a role in who you think you are?

Where we were born?

Where our parents or grandparents came from?

Where we live?

The communities that we are part of?

Our faiths or beliefs?

What it says on our passport?

Who we support at sport?

Do these questions matter at different times? 

This half term in PSHE we are looking at the theme of Being Me - Personal Identity. It is 
an opportunity for us to think about what makes up our own identities and also at all the 
different identities around us. How many of the things that you think are important to you 
also matter to other people?

How often do things that are the same as other people not seem to matter to you at all?

Who Do We Think We Are? Is a way of for us all to ask some questions and discuss what 
is meant by the  term ‘personal identity’, - is it about colour, or faith, or can it mean different 
interests in music?

Poem/reading:

Option 1

Who’s Who

I used to think nurses  
Were women, 
I used to think police 
Were men, 
I used to think poets 



Were boring, 
Until I became one of them.

Benjamin Zephaniah, ‘Talking Turkey’s’, Puffin Books 1995

OR Option 2:

Different 
Not to say what everyone else was saying 
not to believe what everyone else believed 
not to do what everybody did, 
then to refute what everyone else was saying 
then to disprove what everyone else believed 
then to deprecate what everybody did, 
was his way to come by understanding 
how everyone else was saying the same as he was saying 
believing what he believed 
and did what doing. 

By Clere Parsons (1908 - 1931)

Moment of reflection

In a world that is constantly changing, where communication is global it is sometimes 
important to look at the immediate issues in our own lives that we think create our own 
identities. Before we make assumptions about what other people think, want and believe 
we should explore all the different ways that we would describe ourselves and want to be 
described 

The British (serves 60 million)
From  “Wicked World” Puffin books, London 2000

Take some Picts, Celts and Silures 
And let them settle, 
Then overrun them with Roman conquerors. 

Remove the Romans after approximately 400 years 
Add lots of Norman French to some 
Angles, Saxons, Jutes and Vikings, then stir vigorously. 

Mix some hot Chileans, cool Jamaicans, Dominicans, 
Trinidadians and Bajans with some Ethiopians, Chinese,~ 
Vietnamese and Sudanese. 

Then take a blend of Somalians, Sri Lankans, Nigerians

And Pakistanis, 

Combine with some Guyanese

And turn up the heat. 

Sprinkle some fresh Indians, Malaysians, Bosnians,

Iraqis and Bangladeshis together with some

Afghans, Spanish, Turkish, Kurdish, Japanese

And Palestinians 

Then add to the melting pot. 



Leave the ingredients to simmer. 

As they mix and blend allow their languages to flourish

Binding them together with English. 

Allow time to be cool.

Add some unity, understanding, and respect for the future,

Serve with justice

And enjoy. 

Note: All the ingredients are equally important. Treating one ingredient better than another 
will leave a bitter unpleasant taste.

Warning: An unequal spread of justice will damage the people and cause pain. Give 
justice and equality to all. 

In this assembly we have reflected on ‘Being me, our personal Identity’ and the questions 
it raises for us as an individual, in our communities,  in our world and in our relationships 
with others. 

Can learning about the different identities we all have and the diversity that is in all, help 
us relate to, and appreciate our own unique personal identity? 

Whilst we reflect we can appreciate that our identity is something that can have many 
descriptions and therefore many things in common with the world around us. We are all 
citizens of the world at the end.



Being Me
Thought for the week

Be what you are.
This is the first 
step towards 

becoming better 
than you are



Being Me
Thought for the week

Learn to be  
who you are  
and learn to 

accept all that 
you are not



Being Me
Thought for the week

You were born 
unique . . . 
Celebrate! 



Being Me
Thought for the week

Why try to be 
someone you’re 

not? Life is 
hard enough 

without adding 
impersonation 
to the skills 

required
Robert Brault 

 



Being Me
Thought for the week

Wherever you 
go, go with all 

your heart 
Confucius 



Being Me
Thought for the week

All the knowledge 
I possess 

everyone else 
can have, but  
my heart is all 

my own



Being Me - Personal Identity - Year 8
Resources to source prior to teaching theme

Lesson Number Description (eg. book/dvd) Title Author/Publisher

1 A passport/picture of 
passport

3 Visitor needs to be booked 

4 Camera

Computer

Material for collage

Pictures of your local area 

6 Material for collage
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ro
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P
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 c
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, c
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, d
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w
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Overview of Lessons

Theme: Being Me - Personal Identity Year: 8

Lesson Title Intended Learning Outcomes

1. Who am I? •	 I can appreciate that identities are complex and change over 
time (P1.1a)

•	 I can appreciate the similarities, differences and diversity of 
peoples’ identities (p3.m)

•	 I understand that faith, families, communities and cultures 
influence our identity (SEAL 35)

2. ‘My Family’ •	 I can understand about collective and individual identities 
and cultural diversity (P3.m) 

•	 I can appreciate how influences on individual personal 
identities have changed over time  (P1.1a)

•	 I can make sense of what has happened in my life and 
understand there are influences from my own history  
(SEAL 7)

3. Family Factors •	 I understand that identity is affected by a range of 
factors(P1.1a)

•	 I can listen empathetically to others (SEAL 34)
•	 I can identify what is important for me and what I expect from 

myself, taking into account the beliefs and expectations of 
for example, my family (SEAL 5)

4. Location and Hobbies •	 I understand that where I live can influence my identity 
(P1.1a)

•	 I understand that we can make accurate and inaccurate 
assumptions about others’ identity (SEAL 33)

•	 I understand that I can make choices about what influences I 
accept as part of my personal identity. (P1.4b, SEAL 30)

5. Faith and Beliefs •	 I understand and respect that there are a range of beliefs 
within any community (P3.m)

•	 I can appreciate that peoples faiths and beliefs can affect 
their personal identity(P3.m)

•	 I can see the world from other peoples’ points of view and 
take account of their beliefs (SEAL 33)

6. Influences on our  
personal Identity

•	 I understand that I am a unique individual but can also have 
a range of group identities (SEAL 1)

•	 I know what is important to me but can take into account the 
beliefs and expectations of others (SEAL 5)

•	 I understand that identity is affected by a range of factors   
(P1.1a)

End of Theme Product/ Project Outcome:
Each group to create a collage (See picture examples in lesson one) depicting aspects of influences 
on their personal identity. Each person in the group must have at least one example of their work 
within the collage. The group must decide which aspects of their work they present in the collage to 
form an overall piece of work.



YEAR GROUP:8 LESSON 1 TERM: Autumn
THEME: Being Me - Personal Identity - Who am I?

LEARNING INTENTION/’I’

I can appreciate that identities are complex and change over time 

I can appreciate the similarities, differences and diversity of peoples’ identities 

I understand that faith, families, communities and cultures influence our identity

VOCABULARY
Identity, influences, tolerance.

RESOURCES 
•  A passport or picture of a passport
•  Photo sheet - different identities
•  Example stimuli pictures of personal identity collage

TEACHING/LEARNING ACTIVITIES 

Engagement 

Establish a safe environment within the classroom so that everyone feels safe and valued and able 
to contribute through the development of a class charter.

The teacher shows the class a passport and asks the question:

Is a passport a good representation of who you are? Students can either discuss or share their ideas 
as a class or students can stand on an imaginary continuum of agree at one side of the room and 
disagree at the other side. Then draw out the thoughts from the students (E.g. On agree, it shows 
your unique features, on disagree, it doesn’t reflect your personality and beliefs).

Discuss whether or not an identity scheme is a positive/negative idea? Share ideas.   

Core Activity

Ask the students to think about their own personal identity and on a large sheet of paper to write 
‘ME’ in the middle of the page and then all their influences as a spider diagram around the page. E.g. 
Family, location, peers, interests, fashion, music etc.

Then in pairs or small groups rank the influences in a diamond nine. Share ideas and feedback.

Then show the groups the photo sheet of different people and their identities (A religious person, 
an aboriginal person, child, homeless person, wealthy person). In groups discuss what the main 
influences are for each of these people that have given them their unique individual personal identity.

Discuss the following questions and draw out the discussion.

Are these influences different to their own or similar?

How do we feel about each of these people?

How tolerant are we of where these people have come from to become who they are?

Plenary

Circle round: Ask students to share what they think their core influence are in relation to their own 
identity and to think about how that could be represented. (E.g. Photograph of a key person, place, a 
letter from a key person, a map of where they live or have visited etc). Allow students to pass if they 
aren’t ready to share.

Share with the students that in the next four weeks we are going to look at the influences that 
contribute to our personal identity in more detail and aim to produce an individual and group collage 
that represents the influences that contribute to their personal identity. Show the example pictures of 
identity collage.

KEY QUESTIONS

What shapes our own identity?

What are our most important influences?

How do we feel about people who have a 
different identity to ourselves?

How tolerant are we of others identities?

AFL

Use ‘wait time’ after questions to allow students 
time to think before responding and to encourage 
more students to take part.

DIFFERENTIATION

By outcome and in groupings.

CROSS CURRICULAR OPPORTUNITIES

Speaking and Listening

Art

Creative
thinkers

Question their own  
and others’  
assumptions



NOTES

Definition of personal identity - The distinct personality of an individual. The individual 
characteristics by which a thing or person is recognised or known.

Teaching about identity can be a difficult task. Many aspects of a person’s identity are private and 
may rightly be of no concern to the teacher. Many young people are still in the process of discovering 
their true identities, which may continue to develop over time. So the question facing teachers is 
‘what aspects of a person’s identity are relevant to the issue of diversity and community cohesion 
and how can education do anything to influence someone’s identity?’





















YEAR GROUP:8 LESSON 2 TERM: Autumn
THEME: Being Me - Personal Identity - ‘My family’

LEARNING INTENTION/’I’

I can understand about collective and individual identities and cultural diversity 

I can appreciate how influences on individual personal identities have changed over time 

I can make sense of what has happened in my life and understand there are influences  
from my own history 

VOCABULARY
Nuclear family, extended family, step families, one parent families, foster families,  
single sex parents. 

RESOURCES 
• Pictures of various families

TEACHING/LEARNING ACTIVITIES 

Engagement 

Students share the pictures and explain that all these photos are families

In Groups:-

Ask students to define what is a family? 

Are families the same? 

How might families differ? 

In debrief draw out from each groups’ definition that there are many different types of families as 
there are children in the class and most importantly that this is OK

Core Activity

Ask students to think about how the role and influence of the family may have changed over time and 
what impact has this had on a child’s identity? 

Was the family a stronger influence 30 years ago than it is now? Why?

Are there other influences today that are stronger than the family influence?

What are they?

Tell the students that next lesson there will be an opportunity to meet and talk to an older member of 
the community. 

In groups, think of five questions you might like to ask the visitor about their family life and childhood 
and how this may have influenced their personal identity. Each group then prioritises their questions.

Teacher collects in the questions and if possible selects questions one and two from each group to 
be asked during the next lesson. 

(Teacher note: If you feel it would help the visitor next lesson allow them to see the questions before 
hand.)

Plenary

Ask the students to think about:

• Who in their family setting has influenced them the most?

• What specific values have influenced them most from their own family?

• How has their own family experience shaped their own identity?

• Has someone from outside the family had a stronger influence?

If time or if students would like to in their own time ask them to reflect and write their own piece of 
reflective writing/poem around these questions. This, or aspects of it may be included in the students 
final collage. This could be through a photograph, picture, poem which students will need to bring for 
their final collage. (Have example picture of collages from Lesson one to hand to remind students of 
end product for unit).

(Be aware that this may lead to sensitive issues/feelings /experiences being raised. Care and thought 
needs to be given to this by the teacher and students valued and supported where necessary. 
Students could be guided to think more about positive influences where the teacher may be 
concerned for specific students.)

KEY QUESTIONS

See above

AFL

The Core activity introduces a number of complex 
ideas.  Point this out to students and encourage 
them to ask questions of you and their peers to 
find out more and to extend their thinking.

Independent 
enquirers

Identify questions  
to answer and 
problems to 

resolve



DIFFERENTIATION

Awareness of individual students with sensitive issues, therefore altering questions accordingly.

CROSS CURRICULAR OPPORTUNITIES

History

English

NOTES

Teaching about identity can be a difficult task. Many aspects of a person’s identity are private and 
may rightly be of no concern to the teacher. Many young people are still in the process of discovering 
their true identities, which may continue to develop over time. So the question facing teachers is 
‘what aspects of a person’s identity are relevant to the issue of diversity and community cohesion 
and how can education do anything to influence someone’s identity?’

Be careful of opening up sensitive issues and be aware of pupils who may find it difficult to recall 
positive family experiences.















YEAR GROUP:8 LESSON 3 TERM: Autumn
THEME: Being Me - Personal Identity - Family factors

LEARNING INTENTION/’I’

I understand that identity is affected by a range of factors

I can listen empathetically to others 

I can identify what is important for me and what I expect from myself,  
taking into account the beliefs and expectations of for example, my family 

VOCABULARY
Family values, beliefs, influences, change, childhood, experiences.

RESOURCES 
• Elderly Visitor

TEACHING/LEARNING ACTIVITIES 

Engagement 

Prepare for the visitor ensuring each group knows the questions they are going to ask. Revisit 
Ground Rules/Group Charter to ensure that the environment in the class is a welcoming and valuing 
one for all.

Core Activity

Welcome the visitor and allow him or her to share their thoughts and experiences about their own 
childhood. Then facilitate the groups to ask relevant questions and to record the key points.

Facilitate a discussion with the visitor about how the family influences shaped their own identity and 
how this may have changed over time. 

Draw out key messages such as:

How might family influences have changed over time?

Are there any specific differences that can be pin pointed about how values, expectations, 
experiences might shape us?

What values do we receive from our family? 

Is this the same or different for all of us?

What are the strong influences now that were not there when your visitor was growing up?

Plenary

Circle round with the visitor… if you had to choose one thing from your home or childhood that has 
influenced you the most what would it be?

KEY QUESTIONS

See above

AFL

Students are encouraged to ask questions to 
find out if influences on us have changed over 
time and what impact this has had if any on our 
personal identity.

DIFFERENTIATION

Allow different members of the groups to ask questions and share their thoughts. 

CROSS CURRICULAR OPPORTUNITIES

History

English

Independent 
enquirers

Explore issues, 
events or problems  

from different 
perspectives



NOTES

Ensure that the visitor feels comfortable and that there is a welcoming atmosphere in the class based 
on the group charter or ground rules.



YEAR GROUP:8 LESSON 4 TERM: Autumn
THEME: Being Me - Personal Identity - Location and Hobbies

LEARNING INTENTION/’I’

I understand that where I live can influence my identity 

I understand that we can make accurate and inaccurate assumptions about  
others’ identity 

I understand that I can make choices about what influences I accept as part of my  
personal identity

VOCABULARY
Location, hobby, influence, accept, reject, embrace, assumptions.

RESOURCES 
• Photo cards of locations
• Photo cards of hobbies
• Throwaway cameras /school cameras
• Access to computers
• Materials for collage - coloured paper, material, felt etc.

TEACHING/LEARNING ACTIVITIES 

Engagement 

Share photos of different locations, preferably from your local area. e.g. Town, countryside, park, 
estate. (The photos in the resource can be used or your own photos)

Ask the students to discuss the following:

How might the place where you live influence your identity?

Share photos of different hobbies/interests e.g. Football, chess, horse riding, dance, computer 
games, judo.

Ask students:

How might these hobbies influence a person’s identity?

Do we make assumptions about someone’s identity from where they live or the hobbies they have?

Core Activity

In this lesson there are to be two activities that different groups will complete alternately.

Activity one:

Groups are given a throwaway camera or school camera and are to go out into the school grounds 
or local areas near the school with a TA. They take photos of their environment or the location in 
which they live that influence them. They need to take abstract and unusual photos, at different 
angles or only a part image. These photos should be significant to the pupils or be representative 
of their own location etc. and students can begin to think about the impact of their own local area 
upon themselves. These photos will be able to be incorporated into the collage that the students 
will put together in Week Six of this unit of work. On return to the classroom the students can think 
of words or phrases that compliment the pictures of their environment which can also become part 
of the collage display. The group then moves onto the next activity. If students are unable to go into 
the environment to take photos, they could research their environment on Google Earth and select 
images that way. These can be incorporated onto their collage. Again it is important that they begin to 
think of words or feelings that describe how they feel about their local environment and how that may 
well impact on their sense of self and their personal identity.

Activity two:

Ask students to think about their hobbies and to choose something they do or enjoy which may 
shape their personal identity. Give students the chance to find an image on the internet or to make 
their own picture or collage of an aspect of that hobby or interest. This can be done with material, 
coloured paper, or drawing and enables them to show a representation of another aspect of 
themselves.

This work needs to be kept to form part of the final collage.

Plenary

Discuss the questions below and draw out any key points.

Discuss also how well the group worked together to collate the photos, did they agree on the pictures 
that were taken?

Team 
workers

Collaborate with others  
to work towards  
common goals



KEY QUESTIONS

What assumptions might we make about people 
from their hobbies they have or where they live?

Does where you live shape your personal 
identity?

Does wealth and poverty affect your personal 
identity?

How do hobbies shape our feelings about 
ourselves?

How does where we live affect how we feel about 
ourselves?

AFL

Opportunity for group assessment in the group 
activity, what did group members do well and 
how this felt.

DIFFERENTIATION

Students working to own level creatively.

CROSS CURRICULAR OPPORTUNITIES

Art 

ICT

Geography

NOTES























YEAR GROUP:8 LESSON 5 TERM: Autumn
THEME: Being Me - Personal Identity - Faith and Beliefs

LEARNING INTENTION/’I’

I understand and respect that there are a range of beliefs within any community 

I can appreciate that peoples faiths and beliefs can affect their personal identity

I can see the world from other peoples’ points of view and take account of their beliefs 

VOCABULARY
Faith, belief, respect, influence, appreciate, affect, vegetarian, Muslim, Christian. 

RESOURCES 
• Word cards - Vegetarian, Muslim, Christian
• Pictures of religious symbols

TEACHING/LEARNING ACTIVITIES 

Engagement 

On a continuum from ‘influences my personal identity a lot’ to ‘not at all’ ask the students to stand on 
the continuum for the following phrases.

• All my family are vegetarian

• My mother goes to church at Christmas

• My parents only listen to classical music

• My family visit the mosque every day

Discuss in groups which of these would be the strongest influence on your personal identity and 
which would have the least influence. 

How might these influences affect a persons’ identity?

Core Activity

Ask if there is anyone who has a strong belief or value that affects the way they are and influences 
how they live their lives e.g. Vegetarian, Christian, Muslim. 

Ask them where this view or belief originates from. 

At what age did you form this view?

Split the class into groups and give each group one of the following cards with the words– 
Vegetarian, Christian, Muslim (or any other belief or value that affects the way they live their life) etc.

Ask the students to discuss and record their ideas on flipchart: In what ways might having this 
specific belief affect everyday life?

Ask the students to think about a personal belief or value they hold and share it with their group.

Think about 

•	 where that belief might have come from? 

•	 how it affects them in their daily life?

•	 any experience where that belief has been challenged/held or formed.

Share ideas and feedback.

Share some religious symbols which depict and represent specific religions or ways of life. 

Ask the students to design a symbol that represents their own belief or value that is a part of them. 
This could be used to incorporate within their group collage.  

Plenary

Share the symbols that the students have designed. 

Ask students to reflect on the following questions: 

• Do I have any strong beliefs or values?

• How do values and beliefs affect us in daily life?

• What feelings might describe the way I feel about a particular belief or value?

KEY QUESTIONS

Do I have any strong beliefs or values?

How do values and beliefs affect us in daily life?

What feelings might describe the way I feel about 
a particular belief or value?                                                    

AFL

The teacher’s feedback when the students share 
their work on symbols that represent their value 
or belief should model positive and constructive 
feedback.

Effective 
participators
Act as an advocate  
for views and beliefs  

that may differ  
from their own



DIFFERENTIATION

Through discussion, sharing of ideas and outcome.

CROSS CURRICULAR OPPORTUNITIES

RE

Art

NOTES

If you had the opportunity to invite a visitor from the community from a particular faith to talk to 
the class about their way of life and how it affects their personal identity, this may be beneficial for 
students to gain a deeper insight into the effect of personal beliefs and values.











YEAR GROUP:8 LESSON 6 TERM: Autumn
THEME: Being Me - Personal Identity - Influences on Our Personal Identity

LEARNING INTENTION/’I’

I understand that I am a unique individual but I can also have a range of group identities. 

I know what is important to me but can take into account the beliefs and expectations  
of others 

I understand that identity is affected by a range of factors   

VOCABULARY
Influence, important, family, friends, location, hobbies, faith, belief, exhibition, collage.

RESOURCES 
• Materials to complete the collage

TEACHING/LEARNING ACTIVITIES 

Engagement 

Discuss the previous lessons about influences on our personal identity. Briefly recap on the influence 
of:

• Family

• Friends

• Location

• Hobbies

• Faith and beliefs

Which of these do the students feel is the most important influence and why?

Core Activity

Each group to create a collage (See picture examples in Lesson One) depicting aspects of influences 
on their personal identity. Each person in the group must have at least one example of their work 
within the collage. The group must decide which aspects of their work they present in the collage to 
form an overall piece of work.

The students may need to add extra images/phrases/artefacts to their collage to complete their work.

Plenary

Share work and rationale behind why they chose the specific aspects for the overall collage.

The students can exhibit their work in a main hall or display space. 

KEY QUESTIONS

How well did the group work together?

How easy/difficult was it to choose the elements 
of the collage?

How might they work differently in future?

How well does the collage depict personal/group 
identity?

AFL

Encourage students to give positive feedback 
against given success criteria.

DIFFERENTIATION

Through outcome.

CROSS CURRICULAR OPPORTUNITIES

Art

ICT

RE

NOTES

It may be important to identify an exhibition space prior to this lesson so that students can exhibit 
their work. The poems used in the assembly could be displayed with the collages along with thoughts 
of the week.

Reflective
learners

Assess themselves and  
others, identifying  
opportunities and  

achievements



Certificate of Achievement

Being Me 
Year 8

has successfully completed the  
programme of study on Being Me

     signed                                 date
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